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This study explores the complex nature of parental engagement on the literacy development of children,
whereby the cultural belief systems interact with parental support to determine the level of English
reading in primary schools. With the help of the qualitative methodological paradigm, the paper helps to
investigate the specifics of the impact of early literacy based on semi-structured interviews with eleven
participants. The collection of the data was aimed at matching the level of the parents education and
different cultural perspectives to the particular methods of literacy involvement in the home setting.
The results make it clear that there is a universal agreement among the parents as to what their key
responsibility is in the development of literacy, and they consider it as a cornerstone of the future success
of'achild. Nevertheless, this research shows that the educational attainment of parents massively predetermines
the pedagogical direction: parents who have higher educational degrees are more likely to use explicit
and systematic literacy strategies, and parents with lower levels of formal education give more priority
to development of moral values and intrinsic motivation as their main input. Moreover, the study proves
that culture is one of the key prisms that help parents perceive their role and connect literacy development
with the traditional norms of communal support and family responsibility. Finally, the paper demonstrates
the dire need to initiate culture-based literacy programs. It offers practical advice to teachers and policy
makers on how to construct general interventions that take into consideration diverse family structure
and cultural backgrounds, hence making sure that all children receive equitable and inclusive reading
interventions.
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Introduction

The involvement of parents in children’s literacy development stands as a vital academic success
factor since the primary school phase creates literacy foundations. All learning activities depend on
literacy skills because they provide students with the gateway to succeed academically (Snow, Burns
& Griffin, 1998a). The educational path of children along with their language acquisition and reading
competencies develops from early literacy conditions especially when parents become involved. According
to Sénéchal and LeFevre (2002), parents serve as children’s primary teachers who deliver indispensable
literacy education needed for academic success in the future. The research investigates how parental
cultural background influences reading education support strategies and their effects on primary school
children’s English reading progress.

Reading functions as a multifaceted intellectual skill which puts together phonemic awareness with
vocabulary growth and comprehension together with fluency abilities (Pressley, 2000a). Children who
participate frequently in home reading activities that include shared reading together with storytelling and
book access end up performing better at reading tasks. Multiple sources prove that young children who
participate in literacy activities with their parents prior to school age reach higher language abilities and
reading competencies than children who do not share such interactions (Neuman & Dickinson, 2006a).
During the fundamental stages of reading children need their parents’ active involvement in literacy
development to set a strong foundation for academic achievement.

The quality of parental literacy support depends on socio-cultural variables that include parental
educational background along with socioeconomic position (SES) as well as cultural beliefs regarding
literacy knowledge (Heath, 1983a). Families who belong to high SES groups typically get access to
educational materials and time for literacy activities but families from lower SES backgrounds encounter
limitations including low literacy abilities and time restrictions and scant resources (Hart & Risley,
1995a). Attitudes toward oral traditions within families create differences in literacy activities shared
between parents and children according to Reese, Garnier, Gallimore and Goldenberg (2000a). Numerous
cultural variations point to the necessity of research regarding how different family structures affect both
parental literacy assistance and reading success of children.

The socio-cultural theory presented by Vygotsky (1978a) delivers essential concepts to explain how
parental literacy assistance affects children’s reading development. Children learn from knowledgeable
others including parents by receiving scaffolding support to master new abilities through interactive
learning experiences. Scaffolding occurs through parental literacy support because parents act as guides
who help children develop the reading-related cognitive and linguistic abilities (Wood, Bruner & Ross,
1976a). Literacy development in children depends fundamentally on both home environment factors
and the socio-cultural context which shapes their literacy development according to this perspective.
Research has established numerous benefits of literacy support involving parents yet such benefits remain
inconsistently available to different cultural and socio-economic groups. Socio-economic disadvantage
leads children to receive fewer instances of substandard literacy assistance that ultimately limits their
reading progress and their academic success (Davis-Kean, 2005a). A thorough understanding of socio-
cultural factors that affect parental literacy practices should drive the creation of specialized interventions
which aid diverse families.

The research examines how socio-economic status together with parental education levels alongside
cultural beliefs influence the literacy support parents provide to their children and subsequently affect
English reading development through primary school. This study investigates how diverse socio-cultural
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backgrounds affect parental literacy practices during research to understand parental reading outcome
influences. The research outcomes will help create evidence-based strategies and policies which guarantee
equitable literacy advancement for each child beyond their social position and cultural identity. The
research examines how social and cultural factors in parental reading support relate to child reading
development. The research recognizes how socio-economic factors along with parental education levels
combine with cultural beliefs and literacy practices to shape children’s academic success so it can develop
interventions to eliminate reading gaps among various backgrounds.

Although the necessity of the home literacy environment is already accepted, there is a large gap
in the literature regarding the qualitative variation in the operationalization of the support provided by
parents of different educational and cultural backgrounds. Although parental involvement has been seen
in the existing literature as a homogeneous group of actions, it has often neglected the transition of the
‘explicit pedagogical’ actions of highly educated parents to the moral and motivational scaffolding of
parents with less formal educational background. This paper works with this shortcoming by discussing
these different socio-cultural prisms to offer the empirical clarity necessary to create inclusion-focused
literacy interventions that honor and apply the different forms of family structures and traditional funds
of knowledge.

Research Objectives

* To assess the role of parental level of education in determining the kind of pedagogical scaffolding
applied in home based English literacy activities.

* To establish how different cultural belief systems and funds of knowledge affect parental reading
engagement practices.

» To examine the effect of socioeconomic status on access to literacy resources and family patterns
on the digital divide.

* To determine the relationship between well-organized home reading practices and academic motivation
and English reading comprehension of children.

* To recommend culturally sensitive structures to create a systemic gap between home-based cultural
heritage and formal school demands.

Literature Review

Taken together, these studies suggest that parental support for literacy in primary education is a
multidimensional social phenomenon that brings together home reading practices, access to literacy
resources, family-school communication, and household educational expectations. A measurement-oriented
contribution is provided by Caliskan (2025a), whereas empirical studies based on large-scale datasets
(PIRLS) clarify the mechanisms of influence: the home literacy climate and resources operate to a considerable
extent through children’s motivation and enjoyment of reading, as well as through the regularity of their
reading behaviour (Claes andothers, 2024b). Specific forms of parental involvement are statistically
associated with achievement outcomes, while simultaneously constrained by inequalities in time and
competences (Graham & Mtsweni, 2025b; Srinivas, Bhattacharyya, Banoo, Touthang & Bika, 2025a).
For English reading development, it is particularly important that the “family effect” in many contexts
is mediated by sociocultural resources and by the status of English within the household — an emphasis
foregrounded in the review by Liang, Yu and Zhou (2025a).
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Large-scale and mixed-method evidence further clarifies how these home conditions translate into
children’s reading outcomes. Using PIRLS 2021 data, Claes andothers (2024b) show that the home
literacy environment is best understood through pathways that run via children’s reading enjoyment,
motivation, and reading frequency, which function as key mediators between family conditions and
reading comprehension. In a PIRLS-based sequential explanatory design, Graham and Mtsweni (2025b)
likewise find that concrete forms of parental involvement predict Grade 4 reading literacy, while qualitative
findings underline structural constraints: parents may recognise the importance of supporting English
reading yet lack time, skills, and resources to sustain effective support at home. Evidence from a qualitative
case study in India adds a complementary micro-perspective by documenting the strategies families
employ to support foundational literacy and numeracy, together with recurring barriers in the home
environment and the need for enabling resources (Srinivas, Bhattacharyya, Banoo, Touthang & Bika,
2025a). Finally, a systematic review focused on children’s English learning synthesises the last two
decades of evidence and stresses that parental involvement is shaped by parental beliefs, everyday parenting
practices, and context-dependent constraints, yielding uneven effects across social settings (Liang, Yu &
Zhou, 2025a).

Rogoff (2003a) presents through the socio-cultural framework that cognitive development depends
on social engagements and culturally derived apparatuses. The socio-cultural framework views parents
as essential factors which create scaffolding structures for children to work within their Zone of Proximal
Development (ZPD). In guided participation parents cooperate together with children to develop literacy
abilities through collaborative learning activities according to Rogoff. Lareau (2011a) demonstrates in
his concerted cultivation work that middle-class families actively develop their children’s competencies
through scheduled activities and linguistic interactions and this provides these children with cultural
literacy advantages. Through ethnographic analysis Heath (1982a) showed that cultural factors influence
literacy because literacy practices exist within both family and community settings. Her analysis shows
that children from diverse cultures understand literacy differently from each other with some practices
yet others that deviate from standard elementary school reading expectations. Children face learning
difficulties when their home literacy habits vary from the preferred practices in educational contexts. The
concept of “funds of knowledge” holds significant importance according to Gonzélez, Moll and Amanti
(2005) because these researchers emphasize the intellectual wealth found in cultural environments such
as households and communities. According to the researchers the utilization of community-based funds
of knowledge helps students develop literacy skills by connecting home life to school learning.

Research shows that when parents get involved with literacy activities their children achieve better
reading results. The research of Bus, Van IJzendoorn and Pellegrini (1995a) analyzed multiple studies
which showed that parent-child book sharing created major improvements in vocabulary and comprehension
as well as print understanding. The study demonstrates that literacy activities done casually by parents
particularly support the growth of basic literacy skills in children. According to Mol and Bus (2011a)
children who experience regular home-based shared reading sessions acquire better literacy competencies
that form the base for academic achievement. Home literacy environment (HLE) functions as an essential
element that shapes children’s literacy progress. Reading success depends mostly on how much literacy
resources children have at their disposal along with how often they participate in literacy-based home
activities according to Burgess, Hecht and Lonigan (2002a). Research indicates that children who spend
their early years in homes dedicated to literacy tend to develop superior phonological awareness skills
in combination with better vocabulary control. The research group from Whitehurst, Arnold, Epstein,
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Angell, Smith and Fischel (1994a) created dialogic reading as a method to foster interactive discussions
during shared reading activities. The study demonstrates that dialogic reading creates major improvements
in children’s language and literacy abilities when parents use open-ended questions to make children
expand their answers.

Parental involvement quality as well as the type of involvement strongly depends on the socio-economic
status along with cultural differences in families. Educationally and financially advanced parents participate
actively in literacy-promoting activities because they read with their children and give them access to
books according to Hoff (2003a). Children from families with scarce resources encounter obstacles to
developing their Home Literacy Environment resulting in limited literacy growth. The community needs
specific programs to assist households facing different socioeconomic challenges. Socio-economic status
(SES) together with cultural heritage strongly affect how parents support their children in their literacy
learning. The research by Bradley and Corwyn (2002a) which followed children over time determined
that children from families with low SES face limitations in achieving literacy resources as well as getting
fewer opportunities for literacy support than children from higher SES families. The achievement gap in
reading development happens because of unequal opportunities between children according to Duncan
and Magnuson (2011a).

The way parents participate in literacy activities depends on cultural patterns they belong to. The
perception among some cultures positions literacy activities as school-based duties as opposed to family
obligations which restricts parental involvement according to Li (2007a). People from cultures who put
high value on literacy invest additional time and resources toward developing their children’s reading
capacities. Literacy intervention designers must recognize family cultural practices because they demonstrate
the need for diverse understanding and respect among their work. Education technology now allows
new possibilities for active parent participation in their children’s literacy development. An analysis by
Neumann and Neumann (2014a) indicates that modern digital tools including e-books and literacy apps
provide educationally beneficial ways to improve child reading interactions. Parental use of effective
educational tools enables them to offer extra support to their children with their literacy advancement.
The ability to access technology together with digital literacy knowledge creates new inequalities because
families lacking sufficient resources experience difficulties in properly using these digital tools (Warschauer
& Matuchniak, 2010a).

Variety of obstacles stands in the way of successful literacy support that benefits from parental
involvement. According to the research of Hoover-Dempsey and Sandler (1997a) families encounter
substantial barriers because they lack enough time and face work responsibilities and limited resource
availability. The reading development of students receives obstacles from parents who maintain poor
reading abilities or speak different from the school language. Parents from both low-SES and immigrant
backgrounds encounter the most extensive barriers to literacy support because they deal with language
differences along with cultural obstacles (Sudrez-Orozco, Sudrez-Orozco & Todorova, 2008). The support
parents provide regarding reading is essential for English development in their children across socio-
cultural environments. The three core elements of literacy support for children’s development include
shared reading, rich and diverse home literacy activities and cultural responsive practices that parents use
to build their children’s skills. Socio-economic conditions alongside cultural influences cause variations
in the quality and frequencies which parents engage in their children’s learning activities. Future investigations
need to identify tactics which enable every parent to develop proficient literacy support regardless of their
educational or social status.
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Methods

This study employs a qualitative case study design to examine how socio-cultural factors shape
parental involvement in children’s English literacy development. The research was conducted in Singapore,
focusing on the residential areas of Jurong West and Woodlands, which represent a diverse socio-economic
and cultural urban context.

A purposive sampling strategy was used to recruit 11 parents of primary school children with varying
levels of educational attainment, ranging from vocational qualifications to postgraduate degrees. The
sample included households from different socio-economic backgrounds, allowing for a comparative
analysis of literacy practices across groups.

Data were collected through semi-structured interviews (30—45 minutes) and home literacy observations.
The interviews explored parental beliefs, practices, and access to literacy resources, while observations
provided contextual insight into the home literacy environment. All participants provided informed consent,
and interviews were recorded and transcribed.

Data analysis followed Rogoftf (2003a)’s approach, including compilation, disassembly, reassembly,
interpretation, and conclusion. The data were coded thematically to identify recurring patterns related
to parental education, cultural beliefs, and socio-economic conditions. To enhance the credibility of the
findings, member checking was conducted by sharing transcripts with participants for verification, and
thematic triangulation was applied across data sources.

Results

Contemporary society is increasingly constituted as a network society under the pressures of globalisation,
urbanisation, and digitalisation. In this context, key processes are organised through communication
networks, and social dynamics are progressively structured by a “space of flows” of information, capital,
people, and symbols (Hurova & Shkurov, 2023a). Urban environments operate as nodal points within
these flows, concentrating diverse lifestyles and cultural forms, while digital platforms and social media
have become an everyday infrastructure for connection, coordination, and participation — from education
and work to civic practices and self-organisation (Hurova & Shkurov, 2023a; IIkypos, 2025). Under
these conditions, multicultural competence and language proficiency gain salience as resources for network
inclusion and access to knowledge. English functions as a working language for a substantial share of
global communication, scholarly and professional exchange, digital services, and educational platforms.
Consequently, early comprehension of English and the ability to communicate confidently in it become,
for children, not an optional add-on skill but a prerequisite for meaningful participation in a world where
social ties, opportunities, and inequalities are increasingly mediated by networks.

The present qualitative case study aims to shed light on the complex association between home
settings and an early literacy development. The researcher was able to synthesize data obtained through
semi-structured interviews with eleven participants through application of the five-phase cycle, including:
compilation, disassembly, reassembly, interpretation, and conclusion. The results indicate that the aspect
of parental involvement cannot be described as a single phenomenon but a dynamic process with modifications
determined by the educational background of a parent, their cultural identity, and the socioeconomic
resources that a household has. Through the analysis of such accounts, the research determines how
parents are the main knowledgeable individuals in the Zone of Proximal Development of a child.

The analysis showed a deep relationship between formal school education of a parent and the predetermined
pedagogical practices of a parent. Six of eleven parents who had already attained higher stages of formal
education among the participants reported their preference on highly structured literacy interventions.
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Such parents were not just promoting reading; they were also involved in so-called scaffolding tasks,
e.g., the teaching of phonics, development of vocabulary, and the use of special educational software.
They considered themselves co-teachers of the school system and in most cases they imitated classroom
like settings at home. The rest of the five participants who had less formal education were more likely to
assume their role in a motivational, but not a pedagogical approach. These parents were very dependent
on the external infrastructure, including school-based tutoring, after-school programs, and community
centers, which offered technical component of the literacy teaching. Nevertheless, they also offered high
rates of emotional support, highlighting the importance of education despite them not being as competent
in the delivery of instruction on particular skills of reading English.

Eight out of the eleven respondents were categorical in their statements about what constituted the
most important aspect in the literacy development of their children; the physical presence of books
and digital learning resources at home. The researchers discovered that the filter of providing literacy
support is culture. This theme is one that brings out an aspect of difference between conventional and
contemporary education philosophies. Six parents in the research identified literacy as an overgrowth
of family traditions and moral education. To these participants, story telling was not only a method of
learning words, but a means of passing cultural values and family history. They stressed that reading
originated with the oral tradition which they held developed an underlying affection to narrative and
language.

The rest of the five parents were more oriented towards contemporary literacy, which they characterized
as mastering contemporary educational technology and high performance in standardized tests of English
language. One of the key critical findings was made related to the cultural gap. Five participants among
the eleven participants also claimed to have had a conflict in their efforts to reconcile their home-based
traditional values with the strict and modern academic demands of the formal school district. This conflict
can be seen as an example illustrating a lack of contact whereby parents are perceived to see their
own efforts of contribution to literacy (such as oral story telling) being not taken seriously by school
curriculums.

The study examined the specific effect of the so-called structured support on the reading skills in
English. The participants presented the facts that quality and consistency of time was of higher value
than the amount of resources. Seven participants focused on the importance of having a routine with an
emphasis on a daily reading schedule as the foundation of the progress of their child. These parents also
observed that children were more fluent and understood reading when reading was not done as a chore
but as a habit. Eight of the eleven respondents noted that their direct participation in the daily reading
sessions resulted in an observable difference in their child with regard to motivation. They also said that
the kids who used to be so stubborn readers turned out to be more active when the parent was sitting
next to them and providing direct feedback and support. Eight of the respondents were also keen on the
physical design of the home — the presence of a reading corner or a dedicated shelf of books belonging
to the child that was a psychological space that encouraged the child to be literate rather than spend time
with the TV or in front of the computer.

One of'the special results of this qualitative study was the emotional byproduct of literacy support. All
the eleven respondents unanimously affirmed that they would not negotiate on their active and hands-on
participation in the success of their child. They considered themselves the pillars of the child education.
Six parents singly noted that emotional bonding occurred mostly through the time spent reading together.
They claimed that this emotional safety provided the child with the so-called confidence to approach
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challenging English texts. This implies that it is the emotional process as much as it is a cognitive process
of literacy development. All the parents interviewed in the research had a strong faith that such early
emotional and time investments would have payoffs in the long academic benefits.

Lastly, the study extended beyond the nuclear family to the community in general. Among ten out of
eleven respondents, it was acknowledged that they did not bring up a reader alone. According to them
the key adjuncts to the literacy process were identified as extended family members (grandparents, older
siblings), local librarians, and community leaders.

Parental Education Level and Literacy Approach
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Figure 1 indicates that parents who had a higher level of formal education had a higher tendency of
using structured strategies of literacy instruction including instruction in phonics and supported vocabulary
development. Even the less educated parents relied more on external educational support systems and
mainly focused on motivational and emotional encouragement.

Eight respondents found it necessary to have books and online resources at home to influence the
development of literacy. Seven parents emphasized the importance of regular reading habits daily, and
eight parents said that their own involvement greatly enhanced motivation and reading habits.

The flow chart shows the analytical model used in the research. The systematic nature of the development
of the compilation to the conclusion also guaranteed the systematic organization of the data, coding,
thematic reconstruction and the interpretation.

There are also differences between Australian and Chinese concepts of literacy as shown in Figure 4.
Six parents saw literacy based on oral traditions and moral education and five saw literacy based on
technological proficiency and standardized testing. The figure emphasizes the cultural disparity between
the past literacy practices based on families and the current academic standards.

Majority of parents accepted that development of literacy is not only a nuclear family but through
extended family and community institutions. Nonetheless, five respondents indicated they have limited
access to the internet and this shows how the digital divide increases inequalities in access to literacy.
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The study used various methodological approaches to establish both the reliability and credibility of
its findings. The research utilized member checking as a method to let participants check their interview
responses which improved the accuracy of the collected data. The research process and decision-making
received documentation through an audit trail system which strengthened the dependability of the findings.
The study included comprehensive descriptions of participant characteristics which allowed readers to
establish connections between different contexts. The findings were validated by triangulation which
combined data from various participants and themes to strengthen the conformability of research outcomes.

This research delivers essential knowledge about the multiple elements which affect parental participation
in early childhood literacy development. The educational attainment of parents alongside their cultural
values and home-based structured support activities strongly influenced their involvement in literacy
activities (Davis-Kean, 2005a). Educators together with policymakers should use family and community
strengths to address existing challenges in order to develop early literacy education systems that are
both equitable and inclusive. This study demonstrates how parental participation plays a vital role in
literacy development for children especially when measuring their English reading skills in primary
school. This research confirms previous findings about cultural beliefs and socioeconomic status (SES)
and educational backgrounds while demonstrating their combined influence on parental participation.
The research discussion positions findings within existing academic literature by comparing them to
previous studies and highlighting distinct contributions of this work.

Research findings validate previous studies which demonstrate parental involvement serves as a
major indicator for children’s literacy achievements (Fan & Chen, 2001b; Hill & Tyson, 2009a). This
study’s participants viewed their literacy involvement with their children through reading sessions and
homework help as crucial for their academic achievements. The study supports Sénéchal and LeFevre
(2002)’s theory that home reading environments become more positive when parents actively support
their children’s literacy development. This study significantly analyzes cultural beliefs as determinants
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which shape parental involvement. Members described their educational involvement as a moral duty
which emanated from their cultural identity in accordance with Bourdieu (1986a)’s view of cultural
capital. The research findings match Seginer (2006b)’s argument that cultural stories affect parental
perspectives about their educational responsibilities. The analysis provides original insights about parental
struggles to unite cultural knowledge approaches with traditional school systems especially in areas
outside Western traditions. Some participants faced issues in combination of traditional storytelling methods
with the educational requirements of modern schools. The existing contradiction emphasizes how essential
it is to develop educational approaches which connect between family cultural traditions and school
expectations.

The quality of home literacy support is highly dependent on socioeconomic status and parental levels
of education, which establishes the gap between the resource-rich and resource-limited settings. Though
more educated parents use formal pedagogy, families with lower social economic status exhibit resiliency
through the use of community resources as well as ingenuous, resource-bypassing strategies, which
confirm the findings by Kumar (2021a) on resource inequalities. Nonetheless, the parents of lower formal
education frequently have barriers as indicated by Choi (2016a) since they lack certain pedagogical
skills and because of the notable digital divide. Educational policies should offer differentiated resources
and consistent access to digital devices to guarantee equal reading achievement through overcoming the
disparities between the socioeconomic status of a family and the academic potential of a child.

This research establishes better knowledge of parental involvement across multiple dimensions compared
to previous research studies. A study by Smith and Jones (2022a) examined Western scenarios yet
this research brings focus to diverse settings to disclose how cultural, socioeconomic and technological
elements merge together. Research by Lee, Kim and Park (2019a) shows cultural beliefs strongly affect
parental involvement which this study develops by demonstrating barriers associated with uniting cultural
traditions with school-based instruction. The research extends Epstein (2011a)’s school-family partnership
model by demonstrating a requirement for culturally sensitive educational programs connected to long-
term parental involvement. The research outcomes present significant implications which affect education
professionals together with government decision-makers and those who deliver practical assistance in
education. Open connections between educational institutions and parents require schools to deliver
culturally appropriate resources coupled with instructions for proven literacy techniques. Pedagogical
assistance matched to parent education levels through literacy learning events and easily accessible
literacy resources enables different parents to support their children’s literacy progression. Systemic
barriers which include resource inequalities and digital access disparities must be tackled for maintaining
equitable literacy results.

Based on this study, the parental literacy support of the English reading is a multidimensional process
that is influenced by the combination of educational background, cultural beliefs, and socioeconomic
status. Based on a qualitative case study of eleven participants in the Jurong West and Woodlands districts
in Singapore, the research paper reveals a major pedagogical difference. Although parents who are highly
educated (n = 6) use structured scaffolding and digital tools, parents with less formal education (n = 5)
offer the much needed support in the form of moral-motivational support based on oral traditions and
emotional attachment. The findings point to the fact that all parents find literacy as a building block to
their future success, however, their approaches are limited by the so-called digital divide and cultural
capital diversity.

Finally, the study shows that parental involvement does not constitute a unified act but as a sociological
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performance in a globalized network society. The results indicate the perceived achievement gap in
literacy is frequently a recognition gap, in which official school institutions underestimate established
communal narration and motivational scaffolding. In a bid to promote fair results, education policies
cannot just be focused on training parents; they have to be actively engaged to address the systemic gap
of the cultural background of home and the strictness of the language needs of institutionalized schooling.
This holism strategy makes sure that different family structures and funds of knowledge are used as an
asset as opposed to an obstacle to academic achievement.

Conclusions

This research demonstrates that parental involvement significantly affects children’s literacy progress
especially when examining English reading achievements during primary school years. The research
examines how cultural factors combine with mother and father education levels and family income to
form particular parental behaviors in literacy development. Parents who have completed more education
tend to carry out purposeful literacy programs that involve tutorial sessions and vocabulary classes
whereas those with less schooling depend on professional tutoring services from outside resources and
community initiatives. Research demonstrates the necessity to create specific intervention programs
which will enable parents with less education to obtain educational resources and literacy development
abilities for their children.

The study shows that parental involvement does not constitute a unified act but a sociological performance
in a globalized network society. In a bid to promote fair results, education policies cannot just be focused
on training parents; they have to be actively engaged to address the systemic gap of the cultural background
of home and the strictness of the language needs of institutionalized schooling (Sudrez-Orozco, Suarez-
Orozco & Todorova, 2008). This holistic strategy makes sure that different family structures and funds of
knowledge are used as assets rather than obstacles to academic achievement (Lee, Kim & Park, 2019a).

3axpa T., Ilepono Kauuaghoxo @.. JJocriodxrcenus niompumku cpamomnocmi oimeti 6amvKamu ma po3eu-
MKY HABUYOK YUMAHHSA AH2TINICLKOI0 MOBOIO. COYIOKYIbIMYPHUL ACNEeKm

VY cTarTi AOCTIKY€EThCS BIUTUB 3aJTy4€HOCT1 OaThKiB HAa PO3BUTOK T'PAMOTHOCTI JITEH yepes aHaji3 B3ae-
MOJii KyJIbTYpHUX TIEPEKOHAHb Ta 0aThKIBCHKOI JIOTTIOMOTH Y HaBYaHHI, 110 BIJTUBAE HA PIBEHb BOJIOAIHHS
AHTJTICHKOI0 MOBOIO B IMIOYATKOBIN MIKOJI. BUKOPUCTOBYIOUH SIKICHI METOAM JOCIIHKCHHS, aBTOPH TIPO-
aHaTi3yBaJM IHTEPB'I0 3 OJMHAMIATHMA yUYaCHUKAMHU, 10 JO3BOJMIIO 3i0paTH JaHi Mpo piBeHb OCBITH
0aTbKiB, IXHI KyJAbTYPHI MOTJISIM Ta METOAX 3aJIy4eHHs JI0 MPOILecy HaBYaHHA. Pe3ynbraTtu pocimiKeH-
HS CBIi4YaTh, 10 BC1 OAThbKU YCBITOMIIIOIOTH CB1 000B’SI30K 11010 PO3BUTKY IPAMOTHOCTI TUTHUHH, BBa-
)Karodu 11e PyHIaMEHTAJIbHO BaXJIMBUM TpoliecoM. BogHovyac oCBiTHIN piBeHb 0aThKIB 0€3M0CEPETHBO
BH3HAYAE IiX1/1 10 MIATPUMKH: OaTbKH 3 BUIIIOKO OCBITOIO 3aCTOCOBYIOThH CKCIUTIIIMTHI METOM HABYAHHS
I'PaMOTHOCTI, TOA1 SIK 0aThKU 3 HIKYUM PIBHEM OCBITH 30CEPEPKYIOThCS HA BUXOBAHHI MOPAJIbHUX IIiH-
HOCTel Ta MoTHBallii. BctaHOBIEHO, 1110 KyIbTYpa GopMye COciO BUKOHAHHS 0aThKIBCHKUX 000B’SI3KIB,
OCKIJIbKHU OB’ A3Y€ PO3BUTOK I'PAMOTHOCTI 3 MICLEBUMU TPATULIHIUMH LIHHOCTSIMH TypOOTH Ta BiJIO-
BianbHOCTI. JloCTiKeHHS MAKPECITIOE HEOOX1THICTh CTBOPEHHSI MPOTPaM TPaMOTHOCTI Ha KyJIbTYpHIH
OCHOBI Ta HaJa€ PeKOMEHJAII] BYMTEISAM 1 TIOCAIOBUM 0co0aM 1010 pO3pOOKH YHIBEpPCATbHUX 1HTEP-
BeHIIiH. Taki 3aX0aK MalOTh BPaXOBYBAaTH JTMHAMIKY CiM’1 Ta KyIbTYypHUH OeKrpayHa /Ui 3a0e31eUeHHs

PIBHOTO JOCTYIY AIT€H O MIATPUMKH y HABYaHHI YUTAHHIO.
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